Child-rearing Practices and Socio-economic Status: Possible Implications for Children's Educational Outcomes  by Yunus, Khadijah Rohani Mohd & Dahlan, Nadia Ainuddin
 Procedia - Social and Behavioral Sciences  90 ( 2013 )  251 – 259 
1877-0428 © 2013 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and/or peer-review under responsibility of the Faculty of Education, University Technology MARA, Malaysia.
doi: 10.1016/j.sbspro.2013.07.089 
ScienceDirect
6th International Conference on University Learning and Teaching (InCULT 2012)
Child-Rearing Practices and Socio-Economic Status: Possible
Implications for Children’s Educational Outcomes
Khadijah Rohani Mohd Yunusa*, Nadia Ainuddin Dahlanb
a,bFaculty of Education, Universiti Teknologi MARA, Shah Ala, 40200 Selangor, Malaysia
Abstract
Child-rearing practices and home environment are significant factors in shaping children’s lives. In particular, socioeconomic
status (SES) plays an important role in influencing parenting practices and children's development, whereby parents of high
SES are able to provide a wider range of experiences, material resources, parental actions, and social interactions that many
low SES children may not have access to. The underlying notion is that parents exert a powerful impact on the personality
characteristics that children develop and influences the direction they take in their lives. This study attempted to investigate
the connection between parents’ SES and their beliefs about parenting practices in two major domains of development, i.e. 
stimulation of cognitive functions and socio-emotional such as socialization. The research samples were 331 parents of 
children enrolled in 20 selected kindergartens and preschools in several towns in Peninsular Malaysia. The respondents were 
given a survey package to take home containing an instrument using a Likert-type scale which was later returned to the
schools upon completion. The instrument examined several aspects of respondents’ parenting beliefs and practice, namely, 
parents’ SES and cognitive stimulation activities; parents’ SES and social emotional attachment; and parental beliefs in
bringing up children in relation to their SES. Analyses of the results showed that there are significant differences in child-
rearing practices and parental beliefs among the three groups – i.e. high, middle and low socio-economic background parents.
These differences may facilitate our understanding of the different cognitive functioning and socialization among children
from different socio-economic background. With these differences exposed, schools and societies may consider plans to
deliver interventions to close the gap between the groups.
© 2012 The Authors. Published by Elsevier Ltd.
Selection and/or peer-review under responsibility of the Faculty of Education, Universiti Teknologi MARA, Malaysia.
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1. Introduction
The field of child-rearing has created an interest in almost every discipline in the behavioural sciences. The
early experiences of infancy and childhood are assigned a fundamental role in Freudian theories of personality
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development (Freud, 1930; 1949). This suggests that future behavioural outcomes of children could be influenced 
by events experienced in childhood. Naturally then, the role of parents as the primary caregivers and providers of 
children’s earliest experiences merits further investigation. 
Ecological theory states that the interaction of cultural forces in the one’s environment impacts individuals’ 
development and overall well-being (Bronfenbrenner, 1979). Culture moulds parents’ beliefs about parenting 
practice, behaviour management, discipline and control. Parenting is not an easy task as parents of all cultures 
undeniably struggle to prepare their children for the inevitable complexities of life (Yorburg, 2002) and most of 
the time, child-rearing practices are guided by parents’ own experiences and how they were socialized, instinctive 
sense of right and wrong and their overall cultural beliefs (Hamner & Turner, 2001).  
The parental relationship is believed to be the most crucial aspect in the social world of young children and its 
impact on children’s cognitive and emotional growth has been the focus of extensive research (Baumrind, 1971; 
Bradley et al., 1989; Long & Masud, 2004). Features of desirable parent-child relationship include keeping open 
lines of communication, having warmth and implementing firm discipline (Hutson, 2002; Arnold et al, 2008). 
One study showed that parent-child relationships in early elementary school years characterised by high parental 
warmth, communication and monitoring resulted in less behavioural conduct problems in later elementary years 
(Patrick et al., 2005). 
Parenting practices and quality of the home environment therefore bears great significance in the 
development of children’s lives. It is important that children be surrounded with mentally and physically healthy 
adult family members who are constant, reliable and can provide them with love, support and encouragement 
(Khadijah Rohani, 2005).  
In terms of education, several studies have established a link between parent’s socioeconomic status (SES) 
and the educational outcomes of children (Weinberg, 2001; Hutson, 2002; Khadijah Rohani, 2005; Tsai & Kan, 
2007). It is the underlying assumption of this study that SES may influence differences in child-rearing practices 
among parents in Malaysia and if so, such evidence could be used to inform future interventions among relevant 
stakeholders so that better educational outcomes for children can be realised.  
1. Problem Statement 
    There exists a vast body of literature that emphasizes the role of parents in children’s early socialization. This 
interest stems from the idea that parents are primarily responsible for nurturing or “bending” their children in the 
right direction, carefully grooming them from “twig” to “tree” or into an adult that possesses desirable traits and 
values as deemed appropriate by society (Maccoby, 2000). The ways through which this can be achieved include 
supervision, teaching and disciplining during the process of growing up as childhood is a time where children are 
considered to be still “plastic” in nature. The underlying notion here then is that parents exert a powerful impact 
on the personality characteristics that children develop and influences the direction they take in their lives. 
Among the factors related to parenting and child development, socio-economic status continues to generate 
much attention. This is most likely a result of the choices and limitations that SES naturally exerts upon parenting 
which then has bearing on child development. For example, parents of high SES are in a position to provide a 
wider range of experiences, material resources, parental actions and social interactions that many low SES 
children may unfortunately not have access to (Bradley & Corwyn, 2002) resulting in differential outcomes for 
children. Weinberg (2001), for example, found that children’s outcomes were positively correlated with family 
income where lower family income produced lower outcomes for children due to the limited availability and 
therefore limited use of monetary incentives.  
The concept of ‘cultural capital’ is also related to SES and parenting. In Vygotsky’s view, child development 
can be conceptualised as social constructivism in which culture impacts development more than innate factors 
(Berk & Winsler, 1995). A study which investigated type of punishment and encouragement meted out to 
children showed that positive parenting practices are important in determining adolescents’ education outcomes 
(Kan & Tsai, 2007). Moreover, the study found that mothers played a more important role than fathers in 
affecting the education outcomes of children as mothers generally spend more time with children. In this study 
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the term child-rearing practices refers to the process of providing children with material needs, education, love, 
care and well-being so that they could grow and develop physically, socially, emotionally, intellectually and 
spiritually. This study attempted to investigate the association between parents’ SES and their beliefs about 
parenting practices in two major domains of development, i.e. stimulation of cognitive functions and socio-
emotional such as socialisation. 
2. Methodology 
    The research samples were parents of children enrolled in 20 selected kindergartens and preschools in several 
towns in Peninsular Malaysia. Five hundred parents were randomly selected to participate and given a survey 
package to complete at home. The purpose of the survey was to assess respondents’ belief on parenting practices. 
Out of the total number of selected respondents, 331 of them returned a completed survey questionnaire giving a 
response rate of 66.2%. 
 
2.1. Design 
 
This descriptive research project utilized a Likert-type survey to examine several aspects of respondents’ 
parenting beliefs and practices, namely, parents’ SES and cognitive stimulation activities; parents’ SES and 
social emotional attachment; and parental beliefs in bringing up children in relation to their SES. The surveys 
were administered to the parents in order to examine their child-rearing practices. 
 
2.2. Instrument 
 
The survey, a Likert-type instrument was constructed from elements of a national study on child-rearing 
practices among Malaysian parents conducted collaboratively with National Population and Family Development 
Board (LPPKN), Ministry of Women, Family and Community Development (KPWKM), in the mid 1990s. The 
main questions used in this study are identical to the parent surveys but with different demographic data. 
 
2.3. Procedure  
 
Selected nursery and preschool teachers were briefed on the purpose of the study. The take-home survey pack 
included (a) a cover letter explaining the purpose of the study, and (b) a parent survey with a return envelope for 
each parent. Teachers from nurseries and preschools selected sent one parent survey form home with each child 
in their class, and collected these surveys when they were returned. However, teachers were not responsible for 
pursuing the collection of these surveys as parents’ involvement was voluntary. Parents returned the completed 
surveys in the sealed envelopes provided to the teacher via their child. All returned parent surveys were placed in 
a box at a designated office location for retrieval. 
As the survey did not request for specific, individually identifiable personal information, participants’ rights 
to confidentiality were not at risk. Careful ethical consideration and precaution was taken to ensure participants’ 
confidence that their responses would not be compromised. 
 
2.4. Analysis 
 
This study employed both descriptive and inferential statistics to describe parents’ belief in their child-
rearing practices. Descriptive statistics using indices such as percentages, frequencies, means and standard 
deviations were applied to all data collected. Inferential statistics were employed to determine statistical 
differences and significance of relationships. 
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3. Results 
The following results are presented in several parts, i.e., mothers’ beliefs about factors influencing children’s 
cognitive development, parents’ beliefs on the most appropriate time to give mental stimulation to their children, 
stimulation activities practiced by parents that promote children’s socio-emotional and cognitive development, 
parents’ beliefs regarding children’s physical safety and mothers’ beliefs about how to bring up their children. 
3.1. Mothers’ beliefs about factors that influence cognitive development 
  Table 1. Factors That Influenced Child Development (%) 
SES Hereditary Environment Both Not Sure Total 
High 3.1 
(3) 
63.3 
(62) 
33.6 
(33) 
- 29.6 
(98) 
Middle 18.2 
(23) 
43.7 
(55) 
31.8 
(40) 
6.3 
(8) 
59.2 
(126) 
Low 26.2 
(28) 
48.6 
(52) 
16.8 
(18) 
 
8.4 
(9) 
11.2 
(107) 
Total 16.3 
(54) 
51.1 
(169) 
 27.5 
(91) 
5.1 
(17) 
100 
(331) 
 
Table 1 shows factors contributing to cognitive development according to the beliefs of mothers from different 
social economic backgrounds, namely high, middle and low. Mothers from High socio-economic background 
(HSES) believed that hereditary factor is not crucial in influencing the cognitive development of the developing 
child (3.1%) as compared to those from Middle SES (MSES) 18.2% and Low SES (LSES) 26.2%. 
Overall, most of the mothers (51.1%) believed that environment is a more important factor than hereditary 
(16.3%) in shaping the cognitive development of their children. However, 27.5% of mothers believed that both 
hereditary and environment are equally important while the rest (5.1%) were unsure.   
3.2. Parents’ beliefs on when to give mental stimulation to children 
           Table 2. Mental Stimulation and Parental Belief (%) 
SES During 
Pregnancy 
First Year 
of Life 
First Three 
Year of Life 
First Five 
Year of Life 
Not Very 
Sure 
Not Related Row Total 
High 8.2 
(8) 
12.2 
(12) 
40.8 
(40) 
34.7 
(34) 
2.0 
(2) 
2.0 
(2) 
29.6 
(98) 
Middle 3.1 
(4) 
18.7 
(23) 
39.4 
(50) 
30.8 
(39) 
6.4 
(8) 
1.6 
(2) 
38.2 
(126) 
Low 0.8 
(1) 
2.8 
(3) 
32.6 
(35) 
30.1 
(32) 
33.6 
(36) 
- 32.2 
(107) 
Total 3.9 
(13)  
11.5 
(38) 
37.8 
(125) 
31.7 
(105) 
13.9 
(46) 
1.2 
(4) 
100.0 
(331) 
 
Nearly 85% of the parents across SES believed that parents need to stimulate the child’s mind. However, they 
were not in agreement in terms of time or at what stage the child should be given the stimulation (Refer Table 2). 
255 Khadijah Rohani Mohd Yunus and Nadia Ainuddin Dahlan /  Procedia - Social and Behavioral Sciences  90 ( 2013 )  251 – 259 
 
Most of the parents believed that the best time to give mental stimulation to their children is during the first three 
years of life (37.8%) and the first five years of life (31.7%) respectively. 
3.3. Stimulation activities practiced by parents 
                            Table 3. Sources of Socio-emotional and Cognitive Development (%) 
Activities Yes 
 HSES MSES LSES 
Read to their children                          77.6 66.9 54.7 
Play with their children                      93.4 76.8 89.4 
Take their children to mosque/churches/temples         34.5 56.5 51.8* 
Give love to their children                          89.5 84.8 78.9 
Breastfeed their children 69.5 89.6 97.5* 
Hug their children                    94.5 91.7 69.6 
Spend time with their children   69.2 73.9 59.1 
Talk to their children                89.5 92.6 76.8 
Buy things for their children    92.4 72.3 50.7 
Discipline their children             73.4 89.2 71.9 
Take their children to the doctor                                    95.6 84.2 64.2 
Listen to their children              68.9 76.8 54.6 
Feed their children well              97.6 92.2 83.5 
Provide computer and games for their children 92.5 79.3 23.1 
Watch TV with their children 44.3 79.2 24.6 
Have family outing 85.6 78.6 52.7 
 
Looking at Table 3, families from HSES and MSES seem to provide almost every activity that could help in 
socio-emotional and cognitive development of their children. Average more than 90% of HSES parents carry out 
the following activities with their children i.e. play with their children (93.4%), love their children (89.5%),talk to 
their children (89.5%), hug their children (94.5%), buy things for their children (92.4%), take their children to 
doctor (95.6%), feed their children well (97.6%), have family outing (85.6 %)and provide computer and games 
for their children (92.5%). Even though average 65% of LSES parents claim to have all those activities with their 
children, but they are of lesser frequency, especially buying things for their children (50.7%), take their children 
to doctor (64.2%), provide computer and games to their children (23.1%) and having family outings (52,7%). 
Nevertheless, LSES mothers breastfed their children the most (97.5%) compared to other mothers. There was not 
much difference between family of HSES and MSES in providing all those activities for their children in terms of 
percentage. 
Most families whether they come from low-income, middle-income or high-income, shared similar beliefs on 
good parenting. For example, middle and high-income families may have access to more resources and have 
more buying power compared to low-income families; but low-income families do not show lacking in providing 
all those activities which they believe important for socio-emotional and cognitive development of their children.  
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                        Table 4. Social Emotional Attachment (%) 
SES Mother Father Grandparents Maids Others Row Total 
High 53.1 
(52) 
30.6 
(30) 
5.1 
(5) 
10.2 
(10) 
1.0 
(1) 
29.6  
(98) 
Middle 66.7 
(83) 
23.8 
(30) 
4.6 
(6) 
3.5 
(5) 
1.4 
(2) 
38.2 
(126) 
 
Low 70.1 
(75) 
11.2 
(12) 
11.2 
(12) 
- 7.5 
(8) 
32.2 
(107) 
Total 63.8 
(210) 
21.7 
(72) 
 6.7 
(23) 
4.5 
(15) 
3.3 
(11) 
100. 
(331) 
 
Table 4 shows that mothers, in general, have a higher social emotional attachment to their children (63.8%) 
when compared to fathers (21.7%), grandparents (6.7%), maids (4.5) and others (3.3%). In fact, attachment was 
most evident with LSES mothers (70.1%) followed by MSES (66.7%) and HSES (53.1%). Interestingly, this 
shows that attachment among mothers increased with lower SES but the attachment of fathers to their children 
increased with higher SES where HSES fathers had the highest attachment (30%) as compared to MSES (23.8%) 
and LSES (11.2%). 
3.4. Parents’ beliefs about children’s physical safety 
           Table 5. Physical Safety of the Children (%) 
 
 
Yes No Sig Level 
HSES MSES LSES HSES MSES LSES  
Should the house gate be locked at 
all time? Why... 
93.9 
(92) 
77.8 
(98) 
56.1 
(60) 
06.1 
(06) 
22.2 
(28) 
43.9 
(47) 
p>.001 
Should children be allowed to play 
in the kitchen? Why... 
21.4 
(21) 
25.4 
(32) 
35.5 
(38) 
78.6 
(77) 
74.6 
(94) 
64.5 
(69) 
p>.001 
Should sharp objects be kept away 
from children? Why... 
100 
(98) 
100 
(126) 
100 
(107) 
- - - Not sig 
Should children under 4 years be 
allowed to take a bath 
unaccompanied by adults? Why... 
 
11.2 
(11) 
18.3 
(23) 
40.2 
(43) 
88.8 
(87) 
81.7 
(103) 
59.8 
(64) 
p>.001 
Should children be allowed to go 
to play ground unattended by 
adults? Why... 
08.2 
(08) 
12.7 
(16) 
28.9 
(31) 
91.8 
(90) 
87.3 
(110) 
71.1 
(76) 
p>.001 
Should somebody keep an eye on 
the children at all times? Why... 
77.6 
(76) 
55.6 
(70) 
57.9 
(62) 
22.4 
(22) 
44.4 
(56) 
42.1 
(45) 
p>.001 
 
The analysis on parents’ perceptions of child safety shows a significant difference for all items except for one, 
where all parents regardless of SES agreed (100%) that sharp objects should be kept away from children. A 
majority of the parents believed that the house gate should be locked at all times although a lower percentage of 
LSES parents felt this way (56.1%) compared to MSES (77.8%) and HSES (92%). While most parents disagreed 
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that children below 4 years should be allowed to bathe unaccompanied by adults, the percentage of LSES parents 
who agreed with this statement (40.2%) was higher than MSES (18.3%) and HSES (11.2%). However, the 
percentages of MSES and LSES parents who believed children should be watched at all times were quite similar 
at 55.6% and 57.9% respectively. On the other hand, 77.6% of HSES parents agreed with the statement.   
3.5. Mothers’ beliefs about how to bring up their children 
   Table 6. Mothers’ Belief and Attitude in Bringing Up Children (%) 
 
Disagree Not sure Agree Sig Level 
HSES MSES LSES HSES MSES LSES HSES MSES LSES  
Children should tell parents 
everything 
37.8 15.8 16.2 2.1 2.3 11.2 60.2 81.9 72.6 p<.001 
Parents should be open with 
children 
7.2 12.4 15.6 3.0 4.8 11.2 89.8 82.8 73.2 p<.001 
Parents should put aside certain 
amount of time on their own 
37.1 39.2 40.6 4.7 7.9 14.0 58.2 52.9 45.4 p<.001 
Physical punishment is the best 
type of discipline 
71.5 63.4 49.5 6.1 8.7 13.8 22.4 27.9 36.7 p<.001 
Children should not be blamed if 
something goes wrong 
59.2 49.2 55.1 2.0 7.1 7.4 38.8 43.7 37.5 p<.001 
Children should not be taught 
sex education before they reach 
puberty 
32.6 57.1 67.3 30.6 15.8 22.4 36.8 27.1 10.3 p<.001 
 
As shown in Table 6, with regards to openness in communication, around 81.9% of MSES and 72.6% of 
LSES mothers believed their children should disclose everything to parents whereas only about 60.2% of HSES 
mothers believed so. The majority of mothers believed that parents should be open with their children. When it 
comes to disciplining children, HSES mothers strongly believed that physical punishment was not the best form 
of discipline (71.5%) followed by MSES mothers (63.4%). However, just under half of LSES mothers (49.5%) 
shared similar beliefs.  
HSES mothers were the least decisive on the issue of providing sex education to under-aged children with 
32.6% who agreed that it should be given, 36.8% who disagreed and 30.6% who were unsure. On the contrary, 
the majority of MSES (57.1%) and LSES (67.3%) believed that teaching sex education to their children before 
puberty was acceptable.   
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                 Table 7. Mothers’ Belief and Attitude in Bringing Up Children (%) – cont. 
 
No Yes  Sig Level 
HSES MSES LSES HSES MSES LSES  
Children should be given all the love and 
tenderness when they feel sad or scared 
2.0 2.4 2.3 98.0 97.6 97.7 - 
Children should be punished if they do 
something wrong 
31.6 19.1 38.3 68.4 80.9 61.7 p<0.001 
Children should be discouraged from 
interacting with those whose values are 
different from their own families 
83.6 73.1 89.7 16.4 26.9 10.3 p<0.001 
I will never allow my children to question 
my decision 
67.3 65.1 42.9 32.7 34.9 57.1 p<0.001 
Children showing their tantrum at the age 
of three is natural 
21.4 15.1 26.1 78.6 84.9 73.9 p<0.001 
Children should be taught to be 
responsible for his own behaviour 
2.0 2.4 2.8 98.0 97.6 97.2 - 
Children who like to take people’s things 
at the age of three is normal  
78.5 46.0 33.6 21.5 54.0 66.4 p<0.001 
 
Mothers across all SES were mostly agreed that they would not prevent their children from interacting with 
children who possess differing family values. The majority of mothers would also not allow their decisions to be 
questioned by their children and would comfort their children when they felt sad or scared.  
On responsibility, most mothers believed that children should be punished for wrong doing, of which MSES 
mothers recorded the highest percentage (80.9%) compared to HSES (68.4%) and LSES (61.7%). In line with 
this, mothers believed that children should be taught to take responsibility for their actions. However, while the 
majority of mothers believed that children at three years of age usually threw tantrums, they did not agree on 
whether it was normal for children of this age to take other peoples’ possessions. Most HSES mothers (78.5%) 
disagreed this was typical and thus acceptable behaviour whereas most MSES (54%) and LSES (66.4%) mothers 
agreed otherwise. 
4. Discussion 
Analyses of the results show that there exist significant differences in child-rearing practices and parental 
beliefs among the three groups, i.e. high, middle and low SES parents. This incongruence in parental practices 
and beliefs may facilitate our understanding of the different cognitive functioning and socialisation among 
children from different socio-economic backgrounds. The different beliefs parents have on some issues addressed 
in this study ought to be viewed in their unique context that is directly related to their SES such as parents’ 
beliefs on children’s security (i.e. locking the house gates, going to the playground unaccompanied etc.).  
Other beliefs however, that relate to the cognitive and long-term educational outcomes of children ought to be 
addressed such as among others, frequency of reading and talking to their children. One suggestion is to elevate 
the quality of child care provided in the home by equipping parents, particularly from low SES, with the 
knowledge of good parenting practices to help bridge the gap. Studies have shown that high quality child care 
which promotes intellectual stimulation and social involvement between adults and children can have a positive 
influence on children's intellectual development, particularly among children in low-income families (Huston, 
2002). 
It is imperative that differences in parental belief on how to bring-up their children is addressed because they 
can affect children's physical, intellectual, and socio-emotional development. With these differences exposed, 
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schools and societies may consider plans to deliver interventions to close the gap between the groups. Further 
research is thus suggested to explore ways in which these differences can be most effectively overcome.  
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